Media Arts Levels 7 and 8 curriculum area map – example 
Media Arts Levels 7 and 8 curriculum area map – example
Use this curriculum area map to identify where achievement standard sentences and content descriptions are explicitly addressed within your school’s teaching and learning units. This template will help you to both map the Victorian Curriculum F–10 Version 2.0 and audit your current teaching and learning units.
Instructions 
1. Enter your details in the footer on page 1. 
2. Enter the title of each teaching and learning unit in the first column of each mapping table. Indicate the connections to the curriculum by checking the box of the relevant content description(s) and writing the number of the relevant sentence(s) from the achievement standard. 
3. Complete all the mapping tables, listing all teaching and learning units. Check that all achievement standard sentences have been covered. Detail any comments, notes and actions.
4. Complete the ‘Assessment’, ‘Analysis of curriculum coverage’ and ‘Next steps’ sections on the final page(s).
Hint: Use your completed curriculum area map to start populating or updating your curriculum area plan.


	Achievement standard (AS), with numbered sentences
	Y/N

	1. By the end of Level 8, students analyse the use of media arts concepts in media arts works they produce and experience.
	ü
	2. They describe ways in which media arts concepts in media arts works from across cultures, times, places and other contexts communicate ideas, perspectives and meaning, including the works of Aboriginal and Torres Strait Islander Peoples.
	ü
	3. They identify and describe how and why respectful approaches are used in creating and responding to media arts works.
	ü
	4. Students select and manipulate media languages, technologies and production processes to construct representations.
	ü
	5. They document and reflect on their media arts practice and use media arts terminology.
	ü
	6. They create and produce media arts works using media languages, media technologies and production processes that communicate ideas, perspectives and meaning.
	ü
	7. They plan and present where and how they could distribute their media arts works to engage specific audiences using responsible media practices.
	ü
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	Strand
	Exploring
	Developing Practices
	Creating
	Presenting

	
	Content description (CD)
	investigate the ways that media arts concepts are used in media arts works to communicate ideas, perspectives and meaning across cultures, times, places and other contexts
VC2AMA8E01
	explore the diversity of media arts works created by Aboriginal and Torres Strait Islander Peoples and culturally responsive approaches to creating media arts works, including Indigenous Cultural and Intellectual Property rights
VC2AMA8E02
	develop media production skills throughout the production process to construct representations using media languages and media technologies
VC2AMA8D01
	reflect on, analyse and document their own and others’ media arts works and practices to inform decisions they make during the production process
VC2AMA8D02
	design and structure media arts works to communicate ideas, perspectives and meaning to an intended audience
VC2AMA8C01
	apply production processes and use media arts concepts to construct representations and produce media arts works that communicate ideas, perspectives and meaning for specific audiences
VC2AMA8C02
	refine and present media arts works, considering the conventions of the genre, audience engagement and context
VC2AMA8P01

	Teaching and learning unit
	Semester, year
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.

	7.1 Introduction to Media Arts
	1, 7
	ü	2
	ü	3
	☐	
	☐	
	☐	
	☐	
	☐	

	7.2 Digital photo essays 
	1, 7
	☐	
	☐	
	ü	4
	ü	5
	ü 
	6
	ü	6
	ü	7

	7.3 Genre and narrative conventions
	1, 7
	ü	1
	ü	2, 3
	ü
	4
	ü	5
	ü	6
	ü	6
	ü	7

	7.4 Technical codes and conventions: Sound and light
	2, 7
	ü	1
	☐	
	ü	4
	ü	5
	☐	6
	ü	6
	ü	7

	7.5 Codes and conventions: Music videos
	2, 7
	ü	1
	☐	2, 3
	ü	4
	ü	5
	ü	6
	☐	
	ü	7

	7.6 Sound recording
	2, 7
	ü 
	1
	☐	
	ü 
	3
	☐	
	ü	6
	ü	6
	ü	7

	8.1 Reintroduction to Media Arts
	1, 8
	ü	2
	ü	3
	☐	
	☐	
	☐	
	☐	
	☐	

	8.2 Codes and conventions: Print advertising
	1, 8
	ü	1
	ü	3
	ü	4
	ü	5
	ü	6
	ü	6
	ü	7

	8.3 Codes and conventions – Video advertisements 
	1, 8
	ü	1, 2
	☐	
	ü	4
	ü	5
	ü	6
	ü	6
	ü	7

	8.4 Media institutions and ethics
	1, 8
	ü	2
	ü	3
	ü	4
	ü	5
	☐	
	☐	
	☐	

	8.5 Introduction to film industry contexts – Where and why do we make movies?
	2, 8
	ü	1
	ü	2, 3
	☐	
	☐	
	☐	
	☐	
	☐	

	8.6 Codes and conventions: Character and story
	2, 8
	ü	1
	☐	
	ü	4
	ü	5
	ü	6
	ü	6
	ü	7

	8.7 Codes and conventions: Short film – ‘Lights, camera, action’
	2, 8
	ü	1
	ü	
	ü	4
	ü	5
	ü	6
	ü	6
	ü	7

	Comments, notes, actions
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Assessment
	Teaching and learning unit
	Assessment task(s) and type(s)
	AS no.

	7.1 Introduction to Media Arts
	Focus: Investigating media artwork forms, use of codes and conventions, cultures and viewpoints 
Formative assessment:
Students complete a graphic organiser of categorised key terms and concepts for media codes and conventions (codes: technical, symbolic, written; conventions: form, genre/style, narrative).
Summative assessment:
Students attach media examples (online links or images) to their graphic organiser.
Students complete a multiple-choice quiz testing their knowledge about the different forms of media and the codes and conventions of media products. 
Evidence: Multiple-choice test collected via online survey form or printed handouts; graphic organiser of codes and conventions with media examples.
	2, 3

	7.2 Digital photo essays
	Focus: Analysis of photography using codes and conventions; designing, producing and presenting a digital photo essay series
Formative assessment:
Students experiment in the field with DSLR camera operation applying the ‘triangle of exposure’ model.
Students attach their digital images in a folio under the ‘production experiments’ section.
Students learn about basic photo composition and meaning.
In groups, students research a prominent photographer’s photo essay work and document the photographer’s style in a slideshow.
Formative and summative assessment:
Students plan, produce and present a photo essay folio of 10 original photos with accompanying descriptive text. Folio includes evidence in all 5 stages of production: development, pre-production, production, post-production, distribution.
Evidence: Digital slideshow folio documenting each stage of the production process, including raw photo files, BTS photos, feedback and reflections:
Development stage evidence: students’ existing research and experiment evidence from formative stage (researching prominent photographer and field production experiments).
Pre-production evidence: students’ planning documentation for the photo essay, covering theme and style.
Production stage evidence: uploaded raw photos, BTS of taking photographs, and teacher observations.
Post-production stage evidence; completed photo essay and teacher observations of student process.
Distribution stage evidence to include intended distribution platform, peer feedback and student reflection of process (what worked well, what didn’t, what would be done differently next time and why).
	4, 5, 6, 7





	Teaching and learning unit
	Assessment task(s) and type(s)
	AS no.

	7.3 Genre and narrative conventions
	Focus: Viewing and deconstructing codes and conventions of narrative/genre in short film; designing, producing and presenting a genre-inspired video montage scene by experimenting with camera techniques and technical codes
Formative assessment: 
Students select a genre and research its conventions and further create/document their findings in a genre infographic.
Students write a glossary of key terms for narrative conventions with listed examples.
In groups students brainstorm and document an original story using a classic narrative arch plot map, such as the hero’s journey or Freytag’s pyramid. 
Formative and summative assessment: 
In groups, students plan, produce and present a 60- to 90-second ‘Gear Up’ video montage. (A ‘Gear Up’ montage is a narrative/genre convention that typically shows a character getting ready for a big event, such as a battle: putting on a uniform, stocking up on equipment, weapons, etc.).
Evidence: Digital slideshow folio documenting each stage of the production process, including a 60- to 90-second video file, raw video file clips, BTS photos, feedback and reflections:
Development stage evidence: students’ existing formative work (genre infographic, narrative glossary, narrative arc map).
Pre-production evidence: students’ planning documentation of ‘Gear Up’ video with mood board (image references), shot list, storyboards, props/cast/crew/equipment list.
Production stage evidence: BTS images and teacher observations.
Post-production stage evidence: uploaded ‘Gear Up’ video, screenshot evidence of video editing and teacher observations of students’ individual process. Each student to edit their own 60- to 90-second version from group’s footage.
Distribution stage evidence: intended distribution platform, peer feedback, and student reflection on the process (what worked well, what didn’t, what would be done differently next time, how and why).
	1, 2, 3, 4, 5, 6, 7

	7.4 Technical codes and conventions: Sound and light
	Focus: Investigating sound and light as technical codes and conventions; experimenting with sound recording and production lighting techniques; producing a media artwork using sound recording and lighting techniques
Formative: 
Students complete a series of sound recording exercises using a variety of sound recording methods, to be uploaded in a digital folder. Sound recording exercises include scripted dialogue, automatic dialogue replacement (ADR) dubbing, foley, atmosphere, and live instruments.
Students complete a series of production lighting exercises using a variety of photography and cinematography styles and techniques, with photos and/or video footage to be uploaded in a digital folder. Production lighting exercises include natural lighting (diffusing, bouncing, blocking), three-point interview lighting, high-/low-key lighting, soft/hard lighting, colour gel lighting, chiaroscuro lighting and practical lighting.
Evidence: Journal documenting the production exercises undertaken, including BTS photos of production process and reflection.
	1, 4, 5, 6, 7

	
	Formative and summative assessment: 
In groups, students plan, produce and present a 90- to 120-second soundscape art installation video. (A soundscape video is a montage of video and or still images with immersive sound, intended to engage and evoke emotions from the viewer/listener which can be transcendental, meditative surreal and or experimental.) This media form can be made into an art installation by being projected on a wall or displayed on a screen in a room or booth.
Teacher notes:
Parameters for submitted soundscape video may include a checklist for students to capture/record at least one of every sound recording and production lighting technique learnt in the formative stage. A general theme, project title and artist(s) statement should also be included (e.g. theme: Identity/Title: ‘Behind the mask’) and basic sound mixing skills should be applied in the post-production stage. General narrative/genre conventions and camera operating/editing techniques may be incorporated, however the essential knowledge and skills to be assessed are production lighting and sound recording.
Evidence: Digital slideshow folio documenting each stage of the production process, including a 90- to 120-second video file, raw video file clips, BTS photos, feedback and reflection:
Development stage evidence: students’ existing formative work (sound recording and production lighting exercises).
Pre-production evidence: students’ planning documentation of their video soundscape art installation idea with mood board (image references), shot list, storyboards, props/cast/crew/equipment list.
Production stage evidence: BTS images and teacher observations.
Post-production stage evidence: 90- to 120-second video soundscape file and screenshot evidence of video editing, as well as teacher’s observations of students’ individual process. 
Each student to edit their own version from groups captured footage and sound.
Distribution stage evidence: actual or intended installation location (e.g. school art show, assembly, auditorium). Peer feedback to be documented and student reflection (what worked well, what didn’t, what would be done differently next time, how and why).
	

	7.5 Codes and conventions: Music videos
	Focus: Analysing and critiquing Australian music videos: identity and representation; designing and pitching a music video for an Australian artist/band
Formative assessment: 
Music video digital workbook: students complete short answer questions on form codes and conventions. 
Students complete extended responses, analysing a selection of Australian music videos including Indigenous representation and perspectives.
Students present to class their analysis of a chosen Australian music video, discussing the identified codes, conventions and representation of Australian identity. 
Summative assessment:
Students plan and present a mock music video for an existing Australian song, documented with reflections and annotations. In the production/post-production stage, students create an animatic to represent their intended music video. 
	1, 2, 3, 4, 5, 6, 7

	
	Teacher notes:
Animatics, or motion storyboards, are created by playing a series of images in order and changing the timing on each frame. Timings changes are used to create a sense of pace.)
Students complete a test with multiple-choice and short answer questions, on their knowledge of the different codes and conventions used in the music video forms, with extended responses on Australian music video representation.
Evidence: Australian music video student workbook, question/answer test, and digital slideshow preproduction folio documenting each stage of the production process:
Development stage evidence: students’ existing formative work (genre infographic, narrative glossary, narrative arc map).
Pre-production evidence: students’ planning documentation of intended music video, including image references, shot list, storyboards, props/cast/crew/equipment list.
Production stage evidence: animatic created with storyboard images.
Post-production stage evidence: uploaded animatic, screenshot evidence of video editing and teacher’s observations of students’ individual process.
Distribution stage evidence: intended distribution platform, peer feedback and student reflection of process (what worked well, what didn’t, what would be done differently next time, how and why).
	

	7.6 Sound recording
	Focus: Exploring the characteristics of podcasts – structure, codes and conventions, audience and distribution; recording a podcast episode
Formative assessment: 
Students complete a worksheet on podcasts, covering their history, codes and conventions.
Students review a range of podcast websites where podcasts are published and consider the distribution and audience.
Summative assessment: 
In groups students record a 10- to 15-minute podcast episode focusing on a topic relevant to their school or cohort (e.g. ‘Should school uniforms be optional?’ Or ‘New minimum age laws for social media’). The recorded episode should include the conventions of a lead host, overlayed narration, music, sound effects, interviews, a 30-second sponsor advertisement, and simple sound mix. The chosen topics and recorded content should be age-appropriate and could be collated into a series distributed on the school’s website, if appropriate.
Students explain the distribution of their podcast and the characteristics of their target audience. 
Evidence: Recording of 10- to 15-minute podcast episode. Explanation of distribution of podcast and characteristics of target audience.
	1,3, 6, 7

	8.1 Reintroduction to Media Arts
	Focus: Investigating media artworks; forms, codes and conventions, contexts and viewpoints 
Formative assessment:
Students complete a graphic organiser of categorised key terms and concepts for media codes and conventions (codes: technical, symbolic, written; conventions: form, genre/style, narrative).
	2, 3

	
	Summative assessment:
Students attach media examples (online links or images) to their graphic organiser.
Students complete a multiple-choice quiz testing their knowledge about the different forms of media and the codes and conventions of media products. 
Evidence: Multiple-choice question test collected via online survey form or printed handouts.
	

	8.2 Codes and conventions: Print advertising
	Focus: Analysing and critiquing print media and advertising campaigns; designing and producing a video essay on the representation of print media product advertising
Formative assessment: 
Print media paper workbook: students complete short answer questions on the form’s history, codes and conventions. Students complete extended responses analysing a selection of print media advertisements from a variety of industries and forms, which may include billboards, magazines, newspapers, fashion/beauty, sport/music.
Students present their chosen print media advertisement analysis to the class, discussing the identified codes, conventions and representations of the advertised product/brand. 
Summative assessment:
Students create a 5- to 7-minute video essay analysing a chosen product or industry and how it is represented in the print media industry and how it has changed over time.
Teacher notes:
A video essay is an essay presented in the format of a video. Video excerpts, still images, audio, titles and narration are commonly used, and it may also include a presenter guiding the analysis.
	1, 3, 4, 5, 6, 7

	8.3 Codes and conventions – Video advertisements
	Focus: Analysing video advertisements codes and conventions; experimenting with technical codes and conventions for television or online advertisements; producing a public service announcement video using codes and conventions
Pre-assessment: class quiz
Assess students’ prior learning with class quiz on media codes and conventions and recap any gaps in knowledge with answer sheet for students’ workbook records.
Formative assessment:
Students complete mind map resource handouts analysing the codes and conventions of public service announcement (PSA) video advertisements.
In their workbooks, students write analysis notes of screened PSA advertisements, and they participate in class discussion/feedback.
Teacher’s observational check-ins.
Students complete 2 production experiments to gain an understanding of the relationship between technical codes and conventions to create meaning in a narrative. 
Edits of the production are shown to peers for feedback throughout the production process considering student use of codes and conventions and media technologies. 
Student reflections in the digital folio throughout the production process. 
Summative assessment: 
In groups, students plan, produce and present a digital 60- to 90-second PSA video advertisement. Students undertake the 5 stages of media production and document their work in a digital folio. Each student edits their own version of their PSA video advertisement. Topics may include health and safety, mental health, illicit drugs and alcohol, the environment, bullying or toxic behaviour, respectful relations, diversity and inclusion, phone/social media/gaming addiction, education.  
Evidence: Digital slideshow folio documenting each stage of the production process, including a 60- to 90-second video file, screenshots, BTS photos, feedback and reflections:
Development stage evidence: students’ existing formative work (mind maps / workbook analysis notes). Statement of intention and justification of chosen topic to be included. Statistics and existing PSA campaigns chosen topic to be included for reference.
Pre-production evidence: students’ planning documentation of their PSA video advertisement idea with mood board (image references, music, video links), synopsis, tagline, formatted script, shot list, storyboards, location photos, and props/cast/crew/equipment list.
Production stage evidence: behind-the-scenes images and teacher observations of production.
Post-production stage evidence: 60- to 90-second PSA video advertisement file and screenshot evidence of video editing, as well as teacher’s observations of students’ individual process.
Distribution stage evidence: proposed platforms and marketing strategy (school assembly, pastoral care or home groups sessions may further present screening opportunities).
Peer feedback to be documented and student reflection on the process (what worked well, what didn’t, what would be done differently next time, how and why) included.
	1, 2, 4, 5, 6, 7

	8.4 Media institutions and ethics
	Focus: Analysis of a media institution and ethics case study
Formative assessment:
Students complete a graphic organiser of categorised key terms and concepts on general media ethics and institutions, with provided case studies. Suggested areas of focus include global media ownership, the MEAA, the Australian Press Council, the ABC charter, political agenda, misinformation, disinformation, and propaganda.
Summative assessment:
Students attach, media examples (online links or images) to their graphic organiser.
Students complete a multiple-choice quiz and short answer test on their knowledge about the different media intuitions, ownership, ethics and case study breaches.
Evidence: Multiple-choice test collected via online survey form or printed handouts.
	2, 3, 4, 5

	8.5 Introduction to film industry contexts – Where and why do we make movies?
	Focus: Exploring historical, political, economic and institutional contexts in film texts
Formative and summative assessment:
Students complete mind map resource handouts identifying and defining film industry contexts (historical, political, economic and institutional contexts, with examples).
Students present and discuss their findings.
Teacher takes notes on their observations.
	1, 2, 3

	8.6 Codes and conventions: Character and story
	Focus: Analysing character and story codes and conventions – cause and effect; designing, producing and presenting a two-character dialogue scene with conflict
Formative assessment:
Character and story tropes workbook. Students complete short answer questions responding to the use of codes and conventions. Students complete extended responses, analysing examples from a variety of media forms that may include character and story tropes from feature/short films, web series, television (live action/animation) and gaming.
Students present their chosen analysis examples to the class, discussing the identified codes, conventions and representation of the advertised product/brand. 
Students experiment and document camera technique productions exercise for following summative task.
Summative assessment:
Students plan, produce and present a two-character dialogue scene with conflict following the 5 stages of production, to be documented in production folio.
Evidence: Presentation on character and story tropes, production folio documenting each stage of the production process, including a 60-second video file, BTS photos, feedback and reflections:
Development stage evidence: students’ existing formative work (workbook, camera production and sound recording experiment files).
Pre-production evidence: students’ planning documentation of dialogue scene, including mood board (image references), script, synopsis, tagline shot list, storyboards, props/cast/crew/equipment list.
Production stage evidence: BTS images and teacher observations.
Post-production stage evidence: completed dialogue scene, screenshot evidence of video editing and teacher observations of students’ individual process (each student to edit their own 60-second version from group’s footage).
Distribution stage evidence: intended distribution platform (which may include writer, directors/producers, camera operators, showreel and/or proof of concept sizzle reel for extended narrative film idea); peer feedback and student reflection of process (what worked well, what didn’t, what would be done differently next time, how and why).
	1, 4, 5, 6, 7

	8.7 Codes and conventions: Short film – ‘Lights, camera, action’ 
	Focus: Analysing short film codes and conventions; experimenting with filmmaking codes and conventions – camera, lighting and sound; designing, producing and presenting a narrative short film using genre and story conventions
Formative assessment:
Students complete a mind map resource handout analysing the codes and conventions of narrative short films.
Students write notes in their workbook analysing screened short films, and participate in class discussion/feedback. 
The teacher makes observations in check-ins.
Formative and summative assessment: 
In groups, students plan, produce and present a 5- to 10-minute short live-action narrative film. Students undertake the 5 stages of media production and document their work in a digital folio. Each student edits their own version of short film. Cohort and school values should be considered for chosen topics. 
Evidence: Digital slideshow folio documenting each stage of the production process, including a 5- to 10-minute short film file, storyboarding, screenshots, BTS photos, feedback and reflections:
Development stage evidence: documentation of students’ exploration of ideas, intentions and narrative; research on other media products, analysing codes and conventions, narrative, genre or style. Students also consider the context of a product, and investigate equipment, materials and technologies in a range of media forms relevant to their audience and intention. 
Pre-production evidence: students’ planning documentation for their narrative short film – ideas with mood board (image references, music, video links), synopsis, tagline, formatted script, shot list, storyboards, location photos, and props/cast/crew/equipment lists. Students also undertake production/technical tests and document their findings – were they successful or unsuccessful and what would they do differently?
Production stage evidence: BTS images and teacher’s observations of production. The production may be a collaborative process involving several people with specific roles, or it may be an individual process. Reflection and evaluation of the production can occur through written documentation, oral feedback and visual feedback.
Post-production stage evidence: production folio with 5- to 10-minute short film file and screenshot evidence of video editing, as well as teacher’s observations of students’ individual process.
Distribution stage evidence: proposed platforms and marketing strategy (school assembly, pastoral care or home group sessions may present further screening opportunities).
Peer feedback to be documented and students’ reflections on production process and final product included (what worked well, what didn’t, what would be done differently next time, how and why).
	1, 4, 5, 6, 7




Analysis of curriculum coverage
	Refer to the curriculum mapping table:
Have you addressed all the achievement standard extracts?
Have you addressed all the content descriptions?
Where are there gaps in the content description coverage?
Refer to the Assessment table:
Has each achievement standard extract been addressed appropriately? Where are there gaps in the achievement standard coverage?
Have students had the opportunity to show evidence that they are progressing towards the achievement standard? 
Consider:
Are all content descriptions equal? Do you think they all take the same amount of time to teach? 
Is anything being over-taught?
Is anything being missed completely or given insufficient attention?
All content descriptions are addressed, along with all achievement standard extracts, through various assessments. All areas of the achievement standard are covered.
Accessing students’ prior knowledge through pre-assessment and formative tasks will highlight any gaps in need of focus and scaffolding.
The length of the summative task may need modified to fit the unit length and class delivery time.
Assessing the unit’s summative work should focus on students’ development of ideas, documentation, planning and refinement of their product through feedback and annotations, per the achievement standard. Technical skills and technical knowledge will continue to develop in future units with more exposure and opportunities to experiment and assess.
Consider the school’s cohort and values when showing PSA video advertisements or providing links to them.
Focusing on one or 2 social value categories may be more appropriate than others to further aid in teaching the social context of the media product. 
Moderation to take place at the start of the term, mid-term and end of the term. Using diagnostic and formative assessments at the start, then measured against summative assessments at the end. 
During curriculum learning area meetings, teams can moderate and update planning maps with reflections.



Next steps
	What implications would gaps in achievement standard coverage have on assessment?
What implications would gaps in content description coverage have on your teaching and learning units?
How will you address any gaps?
Use your completed curriculum area map to start populating or updating your curriculum area plan.
Consider inviting a speaker who has lived experience about the topic being promoted in one of the PSA video advertisement examples.
Provide student opportunities to access and experiment with production equipment. 
Consider school screening opportunities for the completed PSA video advertisements to further promote positive awareness and action in the school community.
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